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Support Material

GCE Religious Studies

OCR Advanced GCE in Religious Studies: H572

Unit: G589
This Support Material booklet is designed to accompany the OCR Advanced GCE specification in Religious Studies for teaching from September 2008.

Contents

2Contents


3Introduction


5Religious Studies H572: Judaism G589


18Sample Lesson Plan: Religious Studies H572 Judaism G589


19Other forms of Support





Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use

· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Religious Studies H572: Judaism G589

	Suggested teaching time
	20 hours
	Topic
	Beliefs

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The concept of the Land of Israel 

The significance of the concept of the Land of Israel for Judaism; its historical context as the ‘Promised Land’
	· A consideration of the Biblical idea of the Promised Land as rooted in the Jewish Scriptures and in particular in the Covenants.

· The origins of the Two Kingdoms of the Israel and Judah.

· Construction of a timeline or annotated map to show the history of the Promised Land to 70CE.
	· Texts in the Jewish Scriptures which define the boundaries of the Land of Israel.
	· The fact that this is the Biblical Promised Land rather than the State of Israel needs to be explained and stressed.

	Exile and return
	· A consideration of what is known of the Exile in Babylon and the eventual return to the Land.

· The restoration of the Law and the Temple after the Exile.

· The writing down of the Talmud.

· Prophets of the Exile.

· Establish probable dating of the Exile and Return.
	· Texts in the Jewish Scriptures relating to the Exile and the Return.

· Significance of the Psalm (and song) ‘By the Rivers of Babylon’.
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Zionism
	· A consideration of the Biblical origins of Zionism.

· Nineteenth- and twentieth-century Zionism.

· Cultural Zionism.
· Practical Zionism.
· Social Zionism.
· Religious Zionism.
· Students need to consider the need for Zionism within Judaism and its origins in Scripture.
	· J. Mayled, Judaism, in S. Tyler and G. Reid, A2 Religious Studies, 2007, Pearson.
	· Students need to be aware of the different aspects and types of Zionism so that they do not see them all as a sort of political response related to the State of Israel.

	Concepts related to the Land such as stewardship, the Year of Jubilees, the establishment of kibbutzim and Jewish responses to environmental issues
	· Consideration of the Stewardship in the Genesis Creation stories and the reflection of this in the Torah command of the Year of Jubilees.

· Then students need to research the establishment of kibbutzim – some of this can be found in the previous study of Zionism.

· Jewish responses to environmental issues including Tu B’Shevat (New Year for Trees). Also Tithing.

· However, students might consider the environmental implications of irrigation and the water being taken from the Jordan which has affected the Dead Sea.
	· Scriptural texts relating to stewardship and the Year of Jubilees.

· Microsoft Encarta / Encyclopaedia Brittanica or Internet resources on kibbutzim.

· Talmud and Biblical teachings on Tu B’Shevat and Tithing.

· News items about the falling water level of the Dead Sea.
	· It is important that students are always aware of the scriptural background to these events and teachings.

· It is also an opportunity to note that steps taken to improve situations in some parts of a country may have adverse effects elsewhere.
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The teachings of Judah Halevi in relation to the Promised Land
	· Halevi needs to be placed in context and then followed by a consideration of his writings and teachings about the Promised Land.

· His argument that the faculty of a prophet is beyond normal human reason which is unique to the people of Israel and therefore God can only be approached through the intermediacy of Israel.
	· The ‘Poems of Zion’ and the Genizah letters.
· J. Mayled, Judaism, in S. Tyler and G. Reid, A2 Religious Studies, 2007, Pearson.
	· It is important that students consider Halevi in historical context and not just as an isolated figure.

	The relationship between the religious idea and the present day State of Israel;

the difference between the concept of the Promised Land and the present day State of Israel. This should include origins and the boundaries of the land
	· Look at a map of the present day State of Israel. Indicate the ‘occupied areas’ the West Bank and the Gaza Strip.

· Candidates need to consider the history of the last half century of the development and changing boundaries of the land.

· They need to refer back to work on the Promised Land and compare the boundaries of this with those of the State.

· Homework on the 7 Day War and the Yom Kippur War.
	· Maps of Israel showing the changing boundaries since the establishment of the State. Microsoft Encarta / Encyclopaedia Brittanica or Internet resources.
	· Encourage students to consider the political boundaries and concerns which influence the structure of the State and the asserted necessity to build a wall separating the communities.
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	Religious Studies H572: Judaism G589

	Suggested teaching time
	12 hours
	Topic
	Messianic hope

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Messianic hope, with reference to Isaiah and Malachi 
	· General introduction to the idea of messianic hope and the Messiah. The point needs to be made clearly that the idea of the Messiah found in the Jewish Scriptures is different from that found in Christian teaching. Also, if appropriate or necessary, it should be clear that it is different from the Muslim idea of the madhi.
	· Cohn-Sherbok, Judaism, Routledge
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The idea of the messianic hope in the books of Isaiah and Malachi
	· Students need to make a detailed study of the texts of Isaiah and Malachi which relate to the messianic hope. This can also be done by using reciprocal reading exercises.

· Again, care needs to be exercised to ensure that the Suffering Servant passages in Isaiah are not presented as ‘the’ Jewish teaching on the Messiah.

· Homework: should include comparisons and similarities between the ideas in Isaiah and Malachi.
	· Art Scroll, Tenakh.
· Cohn-Sherbok, Judaism, Routledge.
	· Students from a Christian background need to consider carefully the specifically Jewish ideas of the Messiah rather than later interpretations.

	
	
	
	

	The importance attached to the messianic hope by Jews
	· Following on from the textual studies, candidates need to look at the concept of messianic hope and its overarching importance in Jewish life and belief
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	

	Various interpretations and understandings of messianic hope today, eg the contrast between the way in which this is understood and interpreted by Orthodox and Progressive Jewish groups
	· Begin by asking candidates to draw on their knowledge of Jewish groups to inform their understanding of he concept.

· Large chart showing Jewish groups along one axis and completed understandings of messianic hope beneath.
	· Cohn-Sherbok, Judaism, Routledge.

	· If this is being taught in specification order students will not yet have studied the differences between Jewish groups. Therefore it might be worth considering moving that section of study earlier so that, at this stage, they already have the necessary information to inform their study of this part of the specification. Alternatively, this section could be left until they have completed that study.
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Candidates should also be able to discuss the teachings as represented in Maimonides; the 13 Principles of Faith 
	· A brief study of the life and background of Maimonides.

· A detailed textual study of the 13 Principles of Faith with particular emphasis on the Messiah – reciprocal reading.
· Homework: create dominoes on messianic hope.
	· Siddur: 13 Principles of Faith.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	

	Different Jewish beliefs about life after death
	· Discussion about differing beliefs on life after death outside of Judaism.

· Careful consideration of Jewish teachings relating to life after death.
	· Cohn-Sherbok, Judaism, Routledge.
· M. Taylor, Philosophy of Religion, Routledge (chapter on Life after Death).
· Art Scroll, Tenakh.
	· Students need a clear understanding that Judaism itself does not have any clear and concrete ideas about life after death.
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	Religious Studies H572: Judaism G589

	Suggested teaching time
	20 hours
	Topic
	The twentieth-century Holocaust; post Holocaust theology

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The twentieth century Holocaust; post Holocaust theology 
	
	· M. Gilbert, Holocaust, HarperCollins.
	· It is very easy to spend half the course or more on this topic but it should not be a repeat of work done earlier in RS or History and it is also important that the Holocaust is not seen as the only defining moment in Judaism.

	The origins and scale of the twentieth-century Holocaust
	· Research into historical, geographical and political background to the Holocaust. Student presentations of these topics.
	· M. Gilbert, Holocaust, HarperCollins.
· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	· Care should be taken to contextualise the Jewish tragedy within the broader scale of the Holocaust.

	Anti-semitism
	· The origins of anti-semitism: comparison of anti-semitic extracts from Hitler’s Mein Kampf and Martin Luther’s writings against the Jews.

· Protocols of the Learned Elders of Zion – students to research the actual origins of the text.
· Implications for anti-semitic behaviour of the concept of a ‘chosen people’.
	· M. Gilbert, Holocaust, HarperCollins.
· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	· Needless to say this particular study needs careful and sensitive handling and discussion.

	The twentieth-century Holocaust and its effects on world Jewry
	· General introduction to a post-Holocaust Jewry.
	
	

	The physical consequences on world Jewry 
	· Students should look at the world distribution of Jewry as well as total numbers compared with the pre-Holocaust era.

· Homework to produce an outline map showing number of Jews and locations pre-1939 and post-1948.
	· M. Gilbert, Holocaust, HarperCollins.
· Cohn-Sherbok, Judaism, Routledge.

	

	Candidates should be able to discuss the particular theology which has resulted from the Holocaust: Orthodox and Progressive responses to the Holocaust and the thinking of Rubenstein, Fackenheim, Maybaum and Berkovitz
	· Although general points of difference can be made, students should look at the thinking of the four theologians cited in some detail.

· Essay: comparing the thinking of these four and considering the implications of their theology for Jewish life in the 21st century.
	· M. Gilbert, Holocaust, HarperCollins.
· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
· M. Taylor, Philosophy of Religion, Routledge.
	· If students are not already studying Philosophy of Religion it would be helpful for them to have a brief consideration of the main principles of the theodicies of Augustine and Iraneaus.




	Religious Studies H572: Judaism G589

	Suggested teaching time
	20 hours
	Topic
	Developments in Judaism

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Orthodoxy, Neo-Orthodoxy, Conservative, Reform, Progressive and Liberal – the origins and teachings of these groups as they are represented in the United Kingdom;

the principal theological differences between them and the way in which these may be reflected in and affect Jewish life and practice.
	· Short introduction to divisions within religions in general eg Christianity and Islam.
· Before beginning a detailed study of groups, candidates need some explanation of the lack of precision in the terms used in relation to the United Kingdom.

· Liberal and Progressive is effectively one group.
· Conservative is often called ‘Masorti’.
· Orthodox and Neo-Orthodox can have different meanings. Here Neo-Orthodox is used to represent Jews of the United Synagogue, Orthodox for Hasidic Jews.
· Homework: prepare a presentation on ‘Divisions always weaken’.
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
· The novels of Chaim Potok.
	· Non-Jewish students are often unaware of the variety of Jewish groups and the implications of their existence, theology and practice.

· Every care should be taken to present the groups equally and to avoid students simply condemning all but one group as ‘wrong’.

	Orthodoxy
	· The life and background of the Baal Shem Tov.

· Candidates should research the particular life and beliefs of Hasidic Jews.
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	· Students need to be clear of the manner in which the terms for groups are being used.

	Neo-Orthodoxy
	· Authentic voice – Germany 1795.

· The United Synagogue.
· Students need to consider the ‘who is a Jew?’ argument.

	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
· The writings of Jonathan Sacks.
	

	Conservative
	· Germany mid 19th century.
· Often called Masorti.
· ‘What is distinctive about Conservative Judaism?’
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
· Writings of Louis Jacobs.
	

	Reform
	· Haskalah – Germany – Moses Mendelssohn.
· Students should research the haskalah and its general influences then see how and why Reform Judaism began to develop.
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	· A clear distinction needs to be made between the various non-Orthodox groups so that they are not simply lumped together as Reform.

	Liberal or Progressive
	· United Kingdom early 20th century – Montefiore.
· A comparison of the practice and beliefs of Liberal/Progressive Jews with Orthodoxy.
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
	

	The establishment of the diaspora
	· Students need to consider the original cause of the establishment of the diaspora and the general historical events which changed its nature and development over time.

· Homework: research the Jews of the West Indies.
	· Cohn-Sherbok, Judaism, Routledge

· World map showing the changing nature of the diaspora from 70CE through until after the establishment of the State of Israel.
	

	The origins and differing practices of Ashkenazi and Sephardi Jews;

identity and cultural diversity.
	· After an introduction to the general origins of these groups, allow students to conduct their own research on one or both of them. They need to consider location, cultural diversity, practice, dress and language.
	· Cohn-Sherbok, Judaism, Routledge.
· J. Mayled, Judaism, in S. Tyler and G. Reid, AS & A2 Religious Studies, 2007, Pearson.
· J. Mayled, Judaism, Hodder.
· www.myjewishlearning.com
· www.jewishencyclopedia.com
	




Sample Lesson Plan: Religious Studies H572 Judaism G589

Anti-Semitism
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning objectives for the lesson
	Objective 1
	Students to understand the term anti-semitism.

	Objective 2
	Students to be able to begin to explain the origins and use of the term.

	Objective 3
	Students to consider critically anti-semitism.


Recap of previous experience and prior knowledge

· Set a quick test. Students to provide answers to the following questions: 
What is discrimination? What is prejudice? What is anti-semitism?

Content

	Time
	Content

	5 minutes
	Warm up activity: write down an explanation of the concept of a ‘chosen people’.

	20 minutes
	In groups, using reciprocal reading, students consider unidentified extracts from Mein Kampf and the writings of Martin Luther which could be regarded as anti-semitic.

· Students write down what they think are the origins of the writings.
· Now, using the internet, they check the authorship of the passages.

	5 minutes
	Research the origins of the ‘Protocols of the Learned Elders of Zion’.

	15 minutes
	In groups, students research the known origins of anti-semitism and prepare a timeline showing its developments and related main incidents over time.

	10 minutes
	Discussion: to what extent was anti-semitism the principal cause of the twentieth-century Holocaust?


Consolidation

	Time
	Content

	5 minutes
	Using a list of key historical events of the last 1500 years – students to attempt to identify which ones were anti-semitic without using research sources.


Other forms of Support

In order to help you implement these new specifications effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate a free access to candidate information at you convenience. Sign up at https://interchange.ocr.org.uk
Published Resources
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

Heinemann is the publisher partner for OCR GCE Religious Studies
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Heinemann is producing the following resources for OCR GCE Religious Studies for first teaching in September 2008.
Taylor, I, Eyre, C and Knight, R. AS Philosophy and Ethics Student Book. 

ISBN: 978-0-435-30362-4

Eyre, C and Knight, R. AS Philosophy and Ethics Teacher Planning and Delivery Pack.

ISBN: 978-0-435-30363-1
Eyre, C and Knight, R. A2 Philosophy and Ethics Student Book. ISBN: 978-0-435-30358-7
Eyre, C and Knight, R. A2 Philosophy and Ethics Teacher Planning and Delivery Pack. 

ISBN: 978-0-435-30358-7
Approved publications OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.
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Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
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= Innovative Teaching Idea


All the teaching ideas contained in the SOW are innovative, but the icon is used to 


Highlight exceptionally innovative ideas.

















= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.











= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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